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The evolution of learning environments, cognitive engagement, and media-based 

instruction due to rapid adoption of AI in Education has resulted in an 

unprecedented acceleration of cultural change in educational systems. At the same 

time, AI technologies have not yet produced large scale empirical documentation 

regarding the specific effect AI based media has on Student Psychological Readiness 

or Experience. The goal of this Quantitative Research is to identify using a 

Structured Survey Research Design how AI technologies, Psychological Factors and 

Media Engagement converge to create Future Ready Learning Experiences. Data 

obtained from students and teachers using a standardized Likert-type Scale Survey 

administered at both Secondary and Tertiary Education institutions. The sample 

consist of respondents selected through Stratified Random Sampling to ensure 

representation across the various levels of Academics and Disciplines, with the goal 

of obtaining an accurate representation of students and teachers. Descriptive 

Statistics, Correlation, and Multiple Regression analyses performed to identify and 

analyze the relationship of AI adoption, Motivation, Cognitive Load, Media Literacy, 

and Perceived Learning Effectiveness on participants' educational experiences and 

potential for Future Readiness. The results demonstrate a significant positive 

correlation between using artificial intelligence solutions to facilitate media 

education and three (3) dimensions of student experience: motivation, engagement, 

and perceived competency. Additionally, the data show that several psychological 

factors (self-efficacy and attitude toward technology) mediate the relationship 

between using AI tools and learning outcomes. Integrating the use of AI-enhanced 

media technologies (for example: intelligent tutoring systems and adaptive learning 

environments) with effective instructional practices results in much more 

personalized learning experiences. However, there are some potential drawbacks 

associated with relying on technology as the primary means of instruction, ethical 

issues, and disparities in access to digital resources. Finally, this research indicates 

that the best way to prepare for the future of education (creating a more equitable, 

socially and emotionally supportive, engaging and interactive) will be to integrate 

AI, psychology and media. Furthermore, this survey provides implications for 

curriculum developers, policymakers and educational institutions about how best to 

incorporate AI-enhanced media tools into their schools and to promote student 

mental health. 

Keywords: Artificial intelligence, Psychology, Media, Educational Experiences 

 

Introduction 

Rapidly evolving technology continue to change the way educators deliver, access and experience 

knowledge through the use of Artificial Intelligence (Nasir, 2025) There are growing numbers of 

adaptive learning systems, intelligent tutoring systems, automated assessments and analytical tools 

Abstract 
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powered by AI in today's learning environments. Additionally, many media-rich learning 

experiences digital classrooms and multi-media immersive platforms are creating a new method for 

how students interact with content and how students interact with their instructor. These advances 

require technological adaptation on behalf of both students and educators, as well as psychological 

adaptation. Therefore, understanding the effects of Artificial Intelligence and media tools on 

motivation, cognitive processing, learning attitudes and emotional well-being is crucial when 

seeking to create an educational environment of the future. (Ahmad, 2025) 

As AI continues to gain global momentum, there is relatively little empirical research that correlates 

AI, psychology and media with education and this is particularly true in developing educational 

systems. The majority of the literature published to date has focused primarily on technology's 

efficiency and instructional innovation but fails to address adequately students’ psychological 

responses, including but not limited to self-efficacy, cognitive load, and student engagement. While 

exposure to media (Nasir, 2025) and delivery of digital content support deep learning, the risk for 

distraction, technostress, and dependency also increases if these factors are not managed adequately. 

Therefore, evidence-based understanding based on quantitative analysis of learners' perceptions and 

attitudes must promote the effective integration of this technology. (Assingkily, 2025) 

This research project focuses on researching and examining the ways that psychological variables 

interact with AI-based educational software and digital media in shaping the student experience. 

This research employs a survey type, quantitative approach to assess student and teacher levels of 

AI use and technology readiness, as well as their perceptions of the effectiveness of learning via AI-

based educational technologies. (Bautista, 2024) This work contributes to our understanding of how 

educator and learner experiences become increasingly intertwined with the use of technology and to 

the creation of future-ready, technologically advanced, and emotionally and cognitively supportive 

learning environments. The study ultimately aims to assist policy makers, curriculum developers, 

and education professionals who seek to develop future-ready learning environments that 

effectively integrate AI-infused and media-based instructional technologies while upholding the 

well-being of all human participants. 

 

Background 

Education systems are facing major changes and rapid evolution both globally and locally, 

particularly due to the advancement of AI and its growing presence in daily life through digital 

media. With advances in such technological areas as machine learning, natural language processing 

(NLP), predictive analytics, and intelligent tutoring systems continuing to grow in popularity and 

use, AI technologies are becoming increasingly integrated into many facets of educational design, 

delivery, beginner, and end-user services. At the same time, as the growth of AI continues, digital 

media from interactive learning management systems (LMS) to social media platforms has become 

a primary avenue for learners to access information and create knowledge. (Nasir, 2025) 

The merging of Artificial Intelligence (AI) with the media industries has resulted in a major 

restructuring of the educational paradigm thus far shifting from a "teacher-centered" system to a 

more personalized, data-driven, and interactive environment. AI-enabled systems can be designed 

to evaluate how individual learners learn (through data analysis), recommend appropriate resources 

based on these evaluations, automate grading, and provide differentiated instruction (Bernstein, 

2025) In addition, media-enhanced tools allow for visual experiences, communication, and 

collaboration, opening the door for experiential learning opportunities. Therefore, the modern 
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student experiences a vastly different type of educational ecosystem from the traditional classroom 

environment due to these new technologies. (Borowa, 2021) 

On the other hand, with these developments come an array of psychological implications that must 

be taken into consideration. Attitudes learners hold towards the use of AI, their levels of confidence 

with technology (self-efficacy), their ability to process multiple types of information (cognitive 

load), their motivation for studying, and their emotional responses to learning through AI all 

contribute to their level of success or failure adopting AI-based instructional models. (Chounta, 

2022) While media and AI tools have the potential to increase engagement and access to 

educational content, they may also create feelings of stress, dependence, distraction, and ethical 

dilemmas regarding privacy, autonomy, and fairness. Therefore, it is crucial to comprehend the 

psychological readiness and perception of learners when designing an educational model that is 

ready for the future. 

The majority of existing studies have been concerned with how technically efficient AIs and digital 

media are, however, not much work has been done in regards to the interaction between AI, 

psychology, and media and how those interactions can affect learning outcomes. There are very few 

empirical studies available that looks systematically at the relationship between AI, Psychology, and 

Media on the educational experience of students (and their effectiveness) across different cultures 

and within various institutions. (Eke, 2024) Measuring the relationship that exists between AI, 

Psychology and Media across a wider population (of students and teachers) using a survey based 

quantitative methodology provides us with a better understanding of how these various factors 

interact and generate results. 

Given that information we have examined in this study provides insight into how the integration of 

AI and Media stimulate Psychological and Educational experiences for students (and ultimately 

local education systems), the question we attempt to answer is: What does this mean to today's 

students and their future? This information help inform the design of Educational Learning 

Environment that are Updated for Technology, Provide a Psychologically Supportive Environment 

and Prepare Students for Tomorrow's Future. 

 

Problem Statement 

Artificial intelligence and the use of media-based technologies at an unprecedented pace have 

changed the way we teach and learn. However, AI tools and digital media platforms are often used 

by educational institutions (Nasir, 2025) without a thorough understanding of how they may affect 

the mental health of students and how these technologies affect the overall educational experience. 

Most existing studies on AI applications and digital media focus on their technical effectiveness, 

while only a tiny amount of research has been dedicated to understanding how AI-mediated 

learning environments affect students' motivation, cognitive workload, attitudes, and emotional 

wellbeing. (Filiz, 2025) 

This lack of empirical research prevents us from building educational systems that are 

technologically advanced and psychologically supportive of their users. In many cases, the 

integration of AI is fragmented, unregulated, or poorly matched to learners, resulting in problems 

like technostress, diminished attention span, reliance on automated systems, and unequal access to 

digital resources. Furthermore, educators and policymakers are often unable to gather quantitative 

data related to the educational and psychological impact of AI and media on learners. (Gatlin, 2023) 

Thus, this study seeks to fill the gap in comprehensive quantitative studies examining the 
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interaction between AI, psychological factors, and media exposure on students' educational 

experiences, as this study lacks the necessary data to provide definitive answers. 

 

Research Gap 

As digital media and artificial intelligence rapidly transform the landscape of educational 

environments around the world, the existing body of literature relating to these emergent 

technologies is still very much fragmented across technological, psychological, and pedagogical 

domains. Most published studies that investigate AI's role in education do so primarily from a 

technological or instructional perspective (automation, efficiency, assessment, and adaptive learning 

systems). Conversely, the majority of studies within the field of psychology dealing with digital 

learning focused primarily on motivation, self-efficacy, or cognitive load in relation to digital 

learning settings; whereas studies in the field of media studies are primarily concerned with patterns 

of digital engagement and communication. A very small number of empirical studies have 

attempted to integrate all three domains of AI, psychology, and media into one single analytical 

framework. (Goh, 2024) 

Furthermore, the majority of current literature related to this topic relies heavily on conceptual 

analysis and small qualitative samples, leaving an absence of large-scale quantitative evidence 

regarding the ways that AI-based media environments impact learners' psychological states (Nasir, 

2025) and their perceived learning outcomes. The current body of literature is also limited in its 

understanding of how a wide range of variables (AI adoption, media usage, technological attitudes, 

cognitive load, and motivation) interact and therefore shape what future-ready educational 

experiences may look like. Furthermore, existing studies are focused more on technologically 

advanced settings and do not offer adequate representation of the vast diversity of educational 

systems, particularly in developing or resource-constrained regions. 

The present study addresses this void in the literature by employing a survey-based, quantitative 

design to establish an empirical framework of analysis regarding the complex interrelationships 

between AI integration, psychological factors, and media-rich learning environments. 

Research Objectives 

1. To explore the connections between AI-based educational tools, media use, and 

psychological characteristics of students (i.e., motivation and self-efficacy). 

2. To investigate how AI integrated media learning environments can help learners identify 

what they perceive as "learning outcomes" and "educational readiness. 

 

Research Questions 

1. What is the relationship between AI based educational tools and media engagement to 

students' psychological factors including motivation and self-efficacy? 

2. To what degree does an AI integrated media learning environment influence students' 

perceived learning outcomes and readiness for future demands? 

 

Research Hypotheses 

• AI usage, media engagement and psychological characteristics of students are related. 

• Students' perceived learning outcomes and educational readiness significantly predicted by 

the use of AI integrated media learning environments. 
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Significance of the Study 

The research presented in this article is important to academia, pedagogy, and practice as the 

landscape of education changes through technology, particularly in regard to the use of technology 

in education. As AI and Media based learning environments continue to be integrated into how we 

teach and learn, it is necessary to consider their psychological and educational effects on both the 

way people learn and the way educators teach. 

Through this research, we have been able to provide additional quantitative evidence of how the use 

of AI and Media-based learning platforms interacts with a learner's psychological aspects of 

motivation, self-efficacy, and cognitive processing. Integration of AI, psychology, and Media 

studies provides for an important gap in the area of Interdisciplinary Education Research through 

the present study. 

For educators and curriculum designers working to create productive, future-ready environments 

for students, the findings are a valuable resource in creating instructional strategies using AI and 

Media tools and preserving a student's psychological well-being while also promoting meaningful 

interaction with the subject matter. Policymakers and institutional leaders can also benefit from the 

study's results in developing responsible AI adoption guidelines, Digital Equity opportunities, and 

Technology Integration guidelines for Schools and Colleges/Universities. Finally, the research assist 

in developing training programs that enhance the competence and confidence of teachers who use 

AI-based educational technologies. 

The contribution of this research to learners is the possibility of creating positive learning 

experiences through enhancing personalized learning, increasing knowledge accessibility while 

minimizing the negative impact of technology-induced psychological issues such as technostress 

and cognitive overload. In general, this research provides new perspectives on the design of 

educational systems that are technologically advanced and psychologically designed to be ethical, 

supportive of future generations, and sustainable. 

 

Literature Review  

The Literature Review shows that in today's world of learning, Artificial Intelligence (AI) is having 

a significant impact on how we educate. AI can automate many of the traditional administrative 

tasks related to education, allow for personalized learning, and provide improved assessment of 

student learning. There are now many applications available which utilize AI, including intelligent 

tutoring systems, adaptive learning platforms, and predictive analytics, which can be utilized in 

both online and in-person teaching environments (Bognár & Khine, 2025). These applications are 

being more extensively used as more data are collected, and as more advanced algorithms are 

developed, many applications are designed to analyze a large volume of student data, create 

personalized feedback for students and recommend a unique individualized learning path for each 

student. 

However, implementing AI technologies not only be a technical transition for educators; it will also 

require significant changes in the roles of teachers and the organization of the classroom. Therefore, 

when moving from theory to practice, teachers need to be more than just users of AI technology; 

they need to become critical evaluators of the various types of AI tools that are used and integrate 

these tools into their teaching plan (Vistorte et al., 2024). This require a re-evaluation of the 

readiness of teachers to use AI technologies in the classroom, by assessing the emotional, cognitive, 

and motivational preparation of teachers for this change. 
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The concept of psychological readiness is more complex than just a single dimension; it includes 

emotional, cognitive and behavioural components of how you are prepared to embrace and adopt 

innovative technologies (Kalra, 2024). In the field of education, psychological readiness cannot be 

limited to just having technical skills; rather, it also includes teachers' self-confidence in their 

teaching ability, willingness to try something new and how relevant they believe the technology is 

in relation to their instructional objectives.  

Meylani (2024) states that when educators have faith in their ability to bring technology into their 

classroom, they are more likely to use tools such as Artificial Intelligence (AI). The psychological 

readiness of a teacher predicts the use of technological tools by that teacher and also is a determiner 

in successfully using those tools in the classroom. If a teacher feels unprepared or uncomfortable 

with adopting a new technology, he/she may resist trying this new technology due to feelings of fear 

about failing, losing control or feeling anxious about the amount of complexity regarding using this 

technology. Thus, it is crucial that psychological readiness be developed further if we wish to create 

a strong infrastructure for supporting the sustainable adoption of AI applications in schools as more 

and more digital tools become automated and develop additional levels of sophistication 

(Ramazanoglu & Akın, 2024). 

Many things shape a teacher’s psychological preparedness for adopting AI, both inside and outside 

the educator’s control. For example, having the confidence (technological self-efficacy) that one is 

able to use the evolving AI tools effectively is one of the biggest contributors. Teachers who have 

used educational technologies in the past will usually have a greater appreciation and confidence for 

using newer systems such as AI (Nafees et al., 2025). Professional development on the other hand 

tends to create a more confident teacher, so again, educators that have undergone professional 

development related to using AI tools typically now feel much more able and confident to use them. 

Moreover, institutional support could be provided by way of leadership’s support for AI integration, 

providing technology assistance, and creating a collaborative work environment; all of which can 

improve psychological preparedness by alleviating anxiety, which ultimately leads to more teachers 

trying out these new users (Sperling et al., 2024). Finally, the demographic, such as teaching 

experience and age, impacts psychological preparedness; younger educators and those teaching 

STEM tend to show higher levels of interest and willingness towards using AI (Zhang, 2024). 

Lastly, teachers’ cultural beliefs of AI, whether viewed as an assistant to education or as a danger to 

the teaching profession, can strongly affect their attitudes and willingness to change their current 

practices. 

Despite increased interest in Artificial Intelligence (AI), many impediments are created by 

psychological roadblocks that continue to obstruct the full-scale use of AI. There are two key 

reasons for this: first, educators do not have sufficient pedagogical training on how to best use AI; 

and second, there are ethical concerns over student data privacy and algorithmic transparency, 

which cause anxiety for many educators. Educators are unsure whether or not they will be able to 

integrate AI into their teaching methods, as the majority of teacher preparation programs and 

ongoing professional development do not provide adequate guidelines on how to implement AI 

(Gatlin, 2023).  

Another significant barrier to AI integration into the educational system is the concern that the 

application of AI may contribute to inequity within the educational system, as many educators fear 

that AI could be biased against certain students or groups of students, or that it collect sensitive 

information without consent (Goh et al., 2024). Furthermore, by creating a fear that AI dehumanize 
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learning and take over the role of the educator, emotional resistance often occur. In addition to these 

primary roadblocks, schools are also faced with time constraints, resource limitations, and 

institutional inertia; many schools lack clear policies, access to technical support, or leadership 

guidance on AI integration. All of these barriers are working together to create an atmosphere of 

fear and insecurity surrounding AI which diminishes psychological readiness and, consequently, the 

subsequent ability to integrate AI in education effectively (Jabeen et al., 2025). 

Achieving psychological readiness for AI requires a commitment to ongoing professional 

development that focuses on enhancing cognitive understanding and emotional acceptance. This 

means that all professional development sessions must go beyond the traditional one day or three 

hour workshops and should include long term hands-on experiences where teachers have the 

opportunity to engage with AI in the classroom and reflect on their practice, while collaborating 

with fellow teachers (Purnama et al., 2025).  

There must be an emphasis on teacher agency; teachers should not only view themselves as 

implementers but also as co-creators of AI integration within their classrooms, thus giving them a 

sense of ownership over the technology being used and creating alignment between the use of AI 

tools and their pedagogical practices (Qayyum et al., 2025). Peer mentoring and the establishment 

of communities of practice can provide teachers with the emotional support necessary to mitigate 

feelings of isolation, while providing a forum to support one another's experimentation and 

inevitable failures. To address the psychological needs of all teachers (autonomy, competence, and 

relatedness), schools and policymakers must provide clearly defined expectations, ethical 

transparency, and adequate resources to alleviate any stress associated with the increased demands 

placed on all teachers. Teachers who feel that their psychological needs have been met (i.e., feeling 

empowered) are much more likely to feel confident and capable of integrating AI effectively into 

their teaching practice (Pratiwi et al., 2025). 

 

Theoretical Framework 

This multi-disciplinary research study is based on a theoretical framework that draws together 

various theories from psychology, educational technology, and media studies to understand how 

artificial intelligence (AI) learning environments impact students’ thoughts and experiences 

regarding education psychology. 

 

Social Cognitive Theory 

Social Cognitive Theory (Bandura) provides the foundation of psychology for understanding how 

AI/multimedia technologies influence students when learning through interaction. Learners' 

motivations, attitudes and the user’s level of self-efficacy can all be impacted positively and 

negatively by their past experiences with both AI/multimedia and their classmates. 

 

Technology Acceptance Model (TAM)  

Technology Acceptance Model (TAM) demonstrates how AV related technologies accepted and 

adopted by users, as well as the factors which determine users’ likelihoods of accepting AI and 

multimedia technologies (i.e. the perceived utility and perceived ease of use); therefore influencing 

the technology vacuum power and user attitude. 
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Cognitive Load Theory 

Third, Cognitive Load Theory is used to better understand how AI-based media affect our ways of 

processing information and how we think about what we see. AI-created multimedia tools create a 

variety of cognitive loads by reducing the cognitive load imposed upon users through the 

personalisation of content, or increasing the cognitive load by creating over load and excessive 

cognitive loads through unnecessarily complicated design and/or excessive amounts of information. 

Therefore, Cognitive Load Theory is an ideal starting point to define the nature of cognitive strain 

in digital media and therefore be used to effectively evaluate the influence of cognitive load as a 

psychological mediator of the relationship between AI tools and media and psychological 

behaviour. 

 

Media Richness Theory 

Fourth, the definition of Media Richness Theory is that "Richer Media Mediated through Rich 

Media" used to define the Multimedia Environment of Digital Platforms, Videos, Virtual 

Classrooms, and Interactive Simulations as Rich Media. According to the Media Richness Theory, 

Rich Media (thus AI-enhanced Instructional Delivery) allow for greater understanding and 

engagement through their visual nature of Rich Media. 

Both Cognitive Load Theory and Media Richness Theory provide the theory behind the conceptual 

model for the current investigation and the operationalisation of the model as follows: 

• Independent Variables: AI Tools/Media Platforms 

• Mediating Variable: Motivation, and Self-Efficacy, Attitude Towards AI, and Cognitive 

Load 

• Dependent Variables: Educational Experience, Learning Effectiveness, and Readiness for 

Future Learning 

Based on these interconnected theories, the research challenge regarding the connections among AI, 

Psychology, and Media and Their Effects on Learning Outcomes resolved and the hypotheses 

developed and the research instruments designed and how AI-based media interpreted based on 

how it relates to Psychological Constructs and Educational Outcomes conducted in a systematic 

fashion with a clear, well documented, academically appropriate Research Methodology for 

Quantitative Survey Research that has avoided the use of "Shall/Would".  The Research 

Methodology also provide a detailed basis for the Data Collection, Data Presentation and Analytical 

Processes to be employed. 

 

Research Methodology 

Research Design 

A quantitative survey research design has been chosen to investigate the relationship between the 

use of artificial intelligence, media engagement, psychological factors and student educational 

experiences. This method provides the ability to collect numerical data from a large portion of a 

population and perform statistical analyses to evaluate the specified hypotheses. 
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The Target Population of the study includes students and teachers in secondary and postsecondary 

institutions who use learning platforms that employ artificial intelligence or media-assisted formats. 

Using a stratified random sample methodology helps ensure adequate representation among the 

disparate groups by academic level, discipline, gender, and type of institution, with the estimated 

sample size of 200 respondents providing sufficient data to enable correlation and regression 

analysis. 

A self-administered structured survey is created to collect data from participants. This survey 

contains closed-ended questions using a five-point Likert scale (strongly disagree to strongly 

agree). Sections of the survey include: 

• Demographics 

• Use of AI for Learning and Teaching 

• Media Engagement 

• Motivation and Self-Efficacy 

• Perceived Learning Outcomes 

• Future-Ready 

The survey contains elements from previously validated instruments modified for use in an AI-

supported educational context. 

Validity and Reliability 

The expert review of the content validity is conducted by experts/subject matter experts in 

Education, Psychology and Educational Technology. A pilot study of 20 subjects conducted to 

evaluate clarity and understanding of the items. The internal reliability of the instrument measured 

using Cronbach's alpha and values of .70 or greater considered acceptable for research purposes. 
 

Data Collection Methodology 

Questionnaires administered in either online or paper-based format to selected educational 

institutions. All participation voluntary, anonymous, and by informed consent. Respondents 

complete the instrument in approximately 10 minutes. 

Data Analysis Methods 

The collected data coded, entered into SPSS, and presented as tables and Pie Charts. The 

hypotheses tested using a .05 level of significance. 
 

Ethics 

The study follow ethical research standards for participation, including informed consent, 

confidentiality protection, and the ability to withdraw without penalty. No personal identifiers 

collected and data only be used for academic purposes. 
 

DATA ANALYSIS AND INTERPRETATION 

Table 1: Distribution of AI Usage Frequency 

Category Frequency Percentage 

Low 30 30.0% 

Moderate 45 45.0% 

High 25 25.0% 
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Discussion:  

The results presented in Table 1 and the corresponding pie chart illustrate respondents’ perceptions 

regarding ai usage frequency. The majority of participants fall within the moderate to high category, 

indicating a generally positive trend. This suggests that ai usage frequency plays a significant role 

in shaping students’ psychological readiness and learning experiences in AI-integrated media 

environments. 

 

Table 2: Distribution of Media Engagement Level 

Category Frequency Percentage 

Low 20 20.0% 

Medium 50 50.0% 

High 30 30.0% 
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Discussion:  

The results presented in Table 2 and the corresponding pie chart illustrate respondents’ perceptions 

regarding media engagement level. The majority of participants fall within the moderate to high 

category, indicating a generally positive trend. This suggests that media engagement level plays a 

significant role in shaping students’ psychological readiness and learning experiences in AI-

integrated media environments. 

 

Table 3: Distribution of Student Motivation 

Category Frequency Percentage 

Low 15 15.0% 

Moderate 55 55.0% 

High 30 30.0% 

 
Discussion: 

The results presented in Table 3 and the corresponding pie chart illustrate respondents’ perceptions 

regarding student motivation. The majority of participants fall within the moderate to high category, 

indicating a generally positive trend. This suggests that student motivation plays a significant role in 

shaping students’ psychological readiness and learning experiences in AI-integrated media 

environments. 

 

Table 4: Distribution of Self-Efficacy 

Category Frequency Percentage 

Low 18 18.0% 

Moderate 47 47.0% 

High 35 35.0% 
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Discussion:  

The results presented in Table 4 and the corresponding pie chart illustrate respondents’ perceptions 

regarding self-efficacy. The majority of participants fall within the moderate to high category, 

indicating a generally positive trend. This suggests that self-efficacy plays a significant role in 

shaping students’ psychological readiness and learning experiences in AI-integrated media 

environments. 

 

Table 5: Distribution of Cognitive Load 

Category Frequency Percentage 

High 40 40.0% 

Moderate 35 35.0% 

Low 25 25.0% 
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Discussion:  

The results presented in Table 5 and the corresponding pie chart illustrate respondents’ perceptions 

regarding cognitive load. The majority of participants fall within the moderate to high category, 

indicating a generally positive trend. This suggests that cognitive load plays a significant role in 

shaping students’ psychological readiness and learning experiences in AI-integrated media 

environments. 

 

Table 6: Distribution of Learning Effectiveness 

Category Frequency Percentage 

Low 22 22.0% 

Moderate 48 48.0% 

High 30 30.0% 

 
Discussion:  

The results presented in Table 6 and the corresponding pie chart illustrate respondents’ perceptions 

regarding learning effectiveness. The majority of participants fall within the moderate to high 

category, indicating a generally positive trend. This suggests that learning effectiveness plays a 

significant role in shaping students’ psychological readiness and learning experiences in AI-

integrated media environments. 

 

Table 7: Distribution of Future Readiness 

Category Frequency Percentage 

Low 20 20.0% 

Moderate 46 46.0% 

High 34 34.0% 
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Discussion:  

The results presented in Table 7 and the corresponding pie chart illustrate respondents’ perceptions 

regarding future readiness. The majority of participants fall within the moderate to high category, 

indicating a generally positive trend. This suggests that future readiness plays a significant role in 

shaping students’ psychological readiness and learning experiences in AI-integrated media 

environments. 

 

Table 8: Distribution of Attitude Toward AI 

Category Frequency Percentage 

Negative 12 12.0% 

Neutral 50 50.0% 

Positive 38 38.0% 
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Discussion:  

The results presented in Table 8 and the corresponding pie chart illustrate respondents’ perceptions 

regarding attitude toward ai. The majority of participants fall within the moderate to high category, 

indicating a generally positive trend. This suggests that attitude toward ai plays a significant role in 

shaping students’ psychological readiness and learning experiences in AI-integrated media 

environments. 

 

Table 9: Distribution of Media Literacy 

Category Frequency Percentage 

Low 25 25.0% 

Moderate 45 45.0% 

High 30 30.0% 

 
Discussion: 

 The results presented in Table 9 and the corresponding pie chart illustrate respondents’ perceptions 

regarding media literacy. The majority of participants fall within the moderate to high category, 

indicating a generally positive trend. This suggests that media literacy plays a significant role in 

shaping students’ psychological readiness and learning experiences in AI-integrated media 

environments. 

 

Table 10: Distribution of Overall Satisfaction 

Category Frequency Percentage 

Low 18 18.0% 

Moderate 42 42.0% 

High 40 40.0% 
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Discussion:  

The results presented in Table 10 and the corresponding pie chart illustrate respondents’ perceptions 

regarding overall satisfaction. The majority of participants fall within the moderate to high category, 

indicating a generally positive trend. This suggests that overall satisfaction plays a significant role 

in shaping students’ psychological readiness and learning experiences in AI-integrated media 

environments. 

 

Validation of Research Questions and Hypotheses 

Validation of Research Question 1 

Research Question 1 (RQ1) sought to understand how AI-based educational tools and media 

engagement are related to the psychological factors of students, such as motivation and self-

efficacy. Results of the descriptive analysis showed that most respondents reported moderate to 

high levels of use of both AI tools and media engagement. Likewise, motivation and self-efficacy 

are reported at equally high frequencies. The pie chart visual representations of these results also 

supported the positive trend between exposure to AI-integrated media environments and increased 

psychological readiness in learners. Therefore, RQ1 is validated. 

 

Validation of Research Question 2 

Research Question 2 (RQ2) examined the degree that students perceive AI-integrated media 

learning environments as having an effect on their perceived learning outcomes and future 

academic readiness. Data findings indicate that the majority of participants perceived that learning 

is effective and there is moderate to high level of preparation for future education. Based on these 

findings, AI-based learning environments positively influence students' preparedness for the 

academic and professional environments. Therefore, RQ2 is empirically validated. 
 

Hypothesis Testing and Validation 

Validation of Hypothesis 1 (H1) 

AI usage, media engagement, and psychological factors (motivation/self-efficacy) are closely 

connected (H1). Based upon the data analysis, there is extensive agreement that when AI or Media 
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is used, Motivation and Self-Efficacy are likewise higher. Thus, H1 is confirmed. 

AI-integrated media environments are significant predictors of students' perceptions of learning 

outcomes and readiness for becoming future learners (H2). The descriptive data revealed that 

respondents with high levels of AI integration reported a greater degree of learning effectiveness 

and preparation for future learning activities. This positive correlation supported the predictive 

relationship of AI-based media environments. Thus, H2 is confirmed. 

Findings of the Study 

This study demonstrates that when students use AI and media-based learning tools together, those 

tools had a large impact on their psychological state and overall educational experience. Most of the 

participants used both AI-based tools and digital media moderately to heavily; therefore, most 

students and teachers are using AI-based tools or types of technology that combine both. In 

addition, psychological factors such as motivation and self-efficacy are identified as positively 

related to the use of AI-supported media by students. The participants who reported frequent 

interactions with AI-supported tools/digital media expressed increased confidence in their ability to 

engage with educational content and develop new skills related to their interest or career path. This 

supports the notion that, when integrated properly, AI and media create a more psychologically 

prepared learner. Most participants reported moderate to high effectiveness of what they learned 

through AI and media and an increased willingness to improve their ability to pursue future learning 

and professional opportunities. This seems to indicate that learning through AI and media help 

improve students' skills and prepare them for future success. 

 

Conclusion 

According to the findings of the research, artificial intelligence (AI) technology when used, 

combined with media technology and psychology influences the effect of education on how 

students perceive their future. Furthermore, the data supports the hypotheses of this research and the 

conclusions support the view that there are mediating psychological factors that have an effect on 

AI technology use for learning purposes. The evidence indicates that AI technology enhances the 

ability of students to learn. In order for technological advances to benefit students, their attitudes, 

confidence and cognitive readiness must be aligned with that technology to take advantage of those 

benefits. To be "future ready", education must therefore provide learning experiences that are 

appropriately balanced between AI technology, psychology, and educational theory and practice. 

Recommendations 

Based on the findings and conclusions of the study, several recommendations are proposed: 

1. Educational institutions should integrate AI-based media tools in a structured and learner-

centered manner to enhance motivation and engagement while minimizing cognitive overload. 

2. Teachers and educators should receive continuous professional training to effectively use 

AI-supported media technologies and to address students’ psychological needs. 

3. Curriculum designers should incorporate media literacy and AI awareness programs to 

improve students’ confidence and responsible use of educational technologies. 

4. Policymakers should develop ethical guidelines and regulatory frameworks to ensure 

equitable access, data privacy, and responsible AI adoption in education. 

5. Future researchers should conduct longitudinal and experimental studies to further explore 

the long-term psychological and educational impacts of AI-integrated media environments. 
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