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This study examined the role of reflective teaching in language teacher education,
highlighting how critical reflection and self-evaluation facilitate the professional
development of early-career English language teachers in Karachi. Twelve
undergraduate instructors participated in semi-structured interviews as a component
of the study's qualitative research methodology which also encompassed classroom
observations to capture reflective behaviors in real time. The data was analyzed using
the six-step theme analysis approach established by Braun and Clarke. It disclosed
significant issues, including the impact of reflection on educational strategies, the
challenges of implementing reflective practices, and methods to overcome these
barriers. Despite institutional constraints sometimes hindering its comprehensive
execution, the findings indicate that reflective teaching enhances -classroom
management, professional identity, and instructional flexibility. This study is
significant as it underscores the imperative of enhancing teacher education programs.
Keywords: Reflective Teaching Practices, Professional Development, Language
Teacher Education, Language Teaching Practices, Self-evaluation

Introduction

Over the last several decades language teacher education has changed focus to
emphasize better reflective teaching methods (Farrell, 2018). Our research looks at
how teaching reflection helps new language teachers improve their career
performance. New teachers develop their professional identities and teaching skills
most strongly in their early teaching years according to Gebhard (2009). Our research
will provide new evidence about how reflective teaching helps teacher educators
fulfill their goals.

The last few decades have brought major changes to language teacher
education through the adoption of teaching methods that focus on student experiences.
Teachers across the world now recognize reflective teaching methods as essential for
their career development according to Farrell (2018). Through reflective teaching
instructors can review their teaching methods and classroom performance to become

better at their job (Richards & Lockhart 1994). Teachers who reflect on their work
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master both their career duties and improve their teaching abilities.

Researchers studied how early-career language teachers use reflection to develop their
professional skills. According to Gebhard in 2009 teaching during the beginning years
helps new teachers develop their skills and identities while learning to work with
different students in the classroom. During these period educators face unique
difficulties maintaining class control and serving all students plus improving their
teaching approaches. Through reflection teachers examine their work and study
research-based ways to improve their education methods.

Even with limited research especially for beginning language teachers the
available data proves reflective teaching holds strong theoretical value. Reflective
teaching processes need better attention as proven elements for new educator
development even though research shows improved teacher performance and student
results and their teaching quality (Akram, Sewani, & Ahmad, 2024). Our research
analyzed how reflective teaching helps teachers make better decisions about teaching
while running their classrooms very well during their initial education years.

The investigation gave important results on reflective teaching practice in
education by studying new English language teachers in Karachi. Our research seeks
to enrich professional studies by showing how reflection boosts teacher instruction
and professional progress. Our research proves teacher preparation programs must
teach reflective frameworks so educators can handle teaching needs in modern
classrooms. Our research demonstrates the importance of educational institutions
supporting reflective practices throughout their teaching organizations.

Research Objectives

This study holds considerable importance as it augments the current body of literature
concerning reflective teaching by offering empirical evidence regarding the
engagement of early-career language educators in reflective practices. Our research
offers insights into teaching reflection in language teacher education plus supports
their job development. This study delivers practical guidance to policy leaders and
teacher training professionals about effective methods to develop reflective practices
that help instructors enhance their teaching methods.

Researchers keep mentioning reflective teaching's crucial role in language teacher

training according to Mann and Walsh (2017). Our research will study how reflective
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approaches affect the early learning process of new language teachers. A detailed
study in the Pakistani setting will reveal specific problems and create teaching
suggestions specific to this location's needs. Research studies mostly focus on how
reflection impacts student results yet ignore how reflection affects teacher
development, classroom management and adaptability practice (Akbari, 2007).
Despite useful theoretical frameworks from Schon and Farrell researchers have not
studied how new language teachers use these methods and develop teaching skills
during their critical early years. This research fills the gap in literature by studying
how new language teachers use reflection to grow professionally and adjust to
different classroom situations.

Previous studies rarely investigated the direct benefits reflective teaching
brings to beginning language educators. There are fewer studies investigating the
impact of reflection on language instructors' pedagogical skills, classroom
management, and flexibility compared to the extensive research focused on student
learning results (Akbari, 2007). This study aims to address the gap by examining the
use of reflective teaching approaches by language instructors and the impact of these
practices on their professional growth.

Research Questions

The primary research question guiding this study is:

1. How do reflective teaching practices influence the professional growth and
pedagogical strategies of language teachers in their early years of practice?

1.1.  What types of reflective practices do early-career language teachers engage in?
1.2. How does reflection impact language teachers’ instructional decision-making
processes?

1.3. What challenges do language teachers face in implementing reflective
practices, and how do they overcome them?

Review of Literature

Reflective Teaching Practices

Reflective teaching has been a fundamental element in teacher education since
Dewey's (1933) promotion of reflective thinking in education. Schon (1983)
introduced the notion of the reflective practitioner, asserting that reflection-on-action

is essential for professional growth. Reflective practice in language teaching pushes
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educators to critically evaluate their teaching methods, student involvement, and
instructional efficacy (Farrell, 2013).

Numerous frameworks for reflective practice are available, including Farrell’s
(2015) five-stage reflective cycle, which encompasses planning, teaching, observing,
reflecting, and modifying. Akbari (2007) presented a methodology for reflective
teaching tailored for language educators, emphasizing self-awareness, critical thinking,
and peer cooperation. Notwithstanding these theoretical frameworks, actual research
on the use of reflection by language educators to enhance their teaching and
professional growth remains scarce. Prior research indicates that reflective teaching
enhances instructional quality (Mann & Walsh, 2017), fosters teacher autonomy
(Farrell, 2013), and facilitates ongoing professional development (Farrell & Ives,
2015; Gebhard, 2009).

Reflective Teaching Practices in Language Teacher Education

Reflective teaching stands as a core element of teacher education because critical
reflection leads educators to better professional development (Dewey, 1933; Schon,
1983). Public-school educators need to practice reflection because their classroom
work requires them to lead various students and design unique teaching ways that
work for everyone (Farrell, 2018). This study examines current research to show how
reflection affects language education professional development with details about
reflective methods, practice hurdles, and teacher progress and performance outcomes
(Shah, Ali, & Ahmad, 2024; Kolachi et al., 2024).

Defining Reflective Teaching in Language Teacher Education

The approach of reflective language teaching changed since Dewey's theory (1933)
recommended reflective thinking as a bridge between classroom practice and
educational concepts. Schon (1983) deepened his theory by showing how teachers
should think about their lessons immediately during class and analyze them later to
see what worked well.

Language educators systematically examine their teaching methods student
involvement and educational achievement using reflective teaching methods as
outlined by Richards and Lockhart in 1994. At the same time this technique helps
teachers find their strengths through critical self-analysis and professional growth

(Mann & Walsh, 2017). Farrell established a reflective pattern for language teachers
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that run from planning and teaching through observing, reflecting, and rethinking to
demonstrate how reflection sustains our teaching improvements.

The Role of Reflective Teaching in Professional Development

For language teachers reflective teaching unlocks their potential for professional
advancement. According to Farrell (2013) teachers can make better methods choices
and better understand their professional identity when they reflect on their work.
Through reflection educators find which parts of their teaching need improvement
while creating fresh educational methods to boost their performance in the classroom
(Al et al., 2023; Ahmad, Rashid, & Ali, 2023).

Studies prove that reflective methods boost the career growth of teachers who
teach language. In their research Farrell and Ives (2015) found that ESL educators
who practiced reflection became better aware of their teaching approaches and started
making learning the student's focus. According to Akbari (2007) reflective teaching
helps teachers develop independence by making them responsible for their own
professional development without relying on outsiders for feedback.

Challenges in Implementing Reflective Teaching Practices

Research proves reflective teaching is valuable although teachers of foreign languages
consistently face challenges when putting it into daily practice. Several sources point
out that time constraints cause a major problem. Language teachers find it hard to
make time for reflection because of their heavy class preparation work and grading
along with administrative responsibilities (Farrell, 2016). Many language teachers
struggle to keep up their reflective habits because their schools offer weak support
and limited networking opportunities (Akbari', 2007; Akram, Ahmad, & Sewani,
2024).

Predetermined school practices and weak reflection traditions prevent
instructors from engaging in reflective activities (Jabeen, Ali & Ahmad, 2023). Farrell
notes that many teacher education institutions teach reflective learning models to new
teachers but stop giving this support when students become working faculty. Teachers
who lack ongoing reflection opportunities tend to become passive learners which
blocks professional development.

Empirical Evidence on the Impact of Reflective Practices

Research demonstrates that when language instructors use reflective methods they
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improve their teaching skills and develop professionally. Mann and Walsh (2017)
interviewed language instructors to show that teaching reflection helps them solve
classroom challenges and adjust their teaching style to serve a range of student needs.
Educators who reflected often developed greater teaching self-assurance and were
willing to experiment with different teaching techniques.

Farrell analyzed how new language teachers experienced reflective teaching
practice through their teaching journals during his 2018 research project. Teachers at
their first stage of employment used reflective diaries to document their thoughts and
gain insights into classroom problems while exploring new ways to manage students.
Analyzing themselves this way helped teachers understand their teaching practices
better.

The research demonstrates both the benefits and limitations of using reflective
teaching individually. According to Akbari (2007) teachers need reaction from other
educators or mentors to make real progress with reflection. Without feedback from
others educators will continue to use poor teaching methods and avoid better ways to
teach. Finally educators find shared reflection with peers produces better results in
their professional development.

The research shows reflective teaching trains language instructors to grow
professionally and understand themselves better while adjusting their approaches and
teaching methods. Implementing reflection methods depends on educational
institutions offering time and allowing staff to work together. Research shows that
while teaching reflection brings challenges teachers still develop more freedom to
teach effectively plus grow as professionals.

Theoretical Framework

This research combined Schon's Reflective Practitioner Theory (1983) and Farrell's
Five-Stage Reflective Practice Model (2015) to develop its theoretical approach
alongside Braun and Clarke's (2006) six-step thematic analysis framework. These
theoretical frameworks built a strong foundation to study early-career language
teacher reflection.

Schon’s Reflective Practitioner Theory (1983) emphasizes two essential
processes: Teachers used thinking both while teaching and after lessons to improve.

Reflection-in-action means teachers fix teaching problems as they happen while
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reflection-on-action requires teachers to evaluate lessons afterward and apply new
insights. Through this theory the results demonstrate that new teachers made quick
lesson changes while the class ran to match their students' needs plus wrote reflection
journals after each lesson to assess their success.

Farrell's Five-Stage Reflective Practice Model lets teachers plan their activities
then teach them while observing their results and making adjustments. Our study
design matches how participants organized their work steps starting from feedback
loop through self-evaluation and group reflection for teaching improvement. The
research study centers its focus on reflection as an ongoing cycle discovered within
Farrell's model.

We used Braun and Clarke's (2006) six-step framework for a systematic
approach to analyze our research data. The tool's specific steps helped researchers
break down the data and find important patterns about how reflection affects teacher
growth and classroom leadership. Our analysis joins two research methods to
recognize and sort reflection types and show how they benefit new language teachers
through teachers' personal development.

Research Methodology

This research project took a qualitative method to analyze reflective practices among
new language teachers using interview data and classroom observation. A qualitative
research approach works well because it lets us understand deeply what educators
think and feel about their work according to Creswell and Poth (2018). The study
participants consist of English language teachers with between 1-5 years of teaching
experience who work at major and minor education institutions. The study selected 12
beginning language teachers for study using purposeful sampling to focus on young
teachers who use reflection regularly in their teaching. Through semi-structured
interviews we wanted to learn about teachers' reflective practice activities their work
challenges and professional growth steps. The researchers recorded and transcribed
the interviews for professional analysis purposes. I directly watched classrooms to
check how teachers use reflection methods during their normal lessons. The
observation outcome served as the foundation to understand how teachers think when
they decide what to teach. To assess early-career English language teachers in Karachi

the study employed Braun and Clarke’s (2006) six-step thematic method for analyzing

48



Liberal Journal of Language & Literature Review
Print ISSN: 3006-5887
Online ISSN: 3006-5895

data. The research results demonstrated clear ways that reflection can help educators
improve their work practices and make better choices in teaching situations.
Reflection formed an ongoing practice during which teachers adjusted their teaching
to match student needs and solved problems with school restrictions.

During the familiarization period we produced full transcripts of interviews
and classroom observations then read them through multiple times to immerse
ourselves deeply in the information. Our initial analysis showed important findings
like "teachers updating their plans after reflection" and "journal writing as a self-
evaluation strategy." The research team grouped the identified codes into key teaching
aspects including how reflection affects this work and what hinders successful
reflection alongside successful collaboration in reflection practices. The final step
refined main themes to match the project requirements and made them easier to
understand. Supporting quotes helped us reveal participant experiences in detail to
show how they matched with key themes. Our technique helps find major patterns
which show how reflection affects teachers' teaching style and their ongoing
development while dealing with classroom challenges. Our thematic analysis process
studied every response from interviewees and classroom observations to best show
what participants did.

We started evaluation by meticulously listening to recorded interviews and
producing over 100 pages of raw text from those recordings. We carefully studied this
data to pinpoint repeating patterns and solutions found by our team. The first coding
stage cut the data into smaller parts that directly addressed the study goals. I make
changes to my teaching schedule because students tell me how to approach lessons.
We classified these coded data points into major teaching categories during the next
step. Participants discovered new classroom methods because of reflection yet faced
implementation challenges in their teaching practice. We optimized our themes during
detailed reviews to keep them separate from other research goals. Subthemes
organized our analysis to show how teachers selected specific reflection methods and
what techniques they used to address their teaching challenges. At the end we listed
the key themes to match our study's main investigation targets. The research included
direct participant statements to make results seem real and comprehensive. The results

showed how reflective practices shape teachers' professional identity while adapting
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lessons and deal with school rules at the same time.

Findings and Discussions

Impact of Reflective Teaching Practices

Through reflective practices participants strengthened their understanding of their
roles as educators and updated their teaching techniques to better serve students.
People reported reflection drives their professional development and helps them better
understand themselves.

A professor in public university emphasized how reflection helped him see
both good teaching practices and steps to improve. That helped him identify his
strengths and areas for improvement," he stated. His narrative illustrated how
reflective teaching fostered self-evaluation, enabling educators to recognize and tackle
their areas of weakness. "Upon reflecting on my lessons, I recognize the adjustments I
could make to better support students who face challenges with grammar," stated a
29-year-old instructor at a university. It inspires me to develop innovative approaches
to ensure their understanding of the topic. The participant claimed that he developed a
heightened awareness of his pupils' needs through a continuous cycle of testing,
reflection, and adaptation.

Moreover, several participants indicated that engaging in reflective practices
empowered them to experiment with innovative teaching methods. For example, a 26-
year-old teacher explained how her implementation of interactive group activities to
enhance student engagement was inspired by her personal reflection, "that she does
not knows about biasness in her teaching until and unless, she put some reflection on
it, after that I engage students."

Professional Development of Language Teachers

Students learn teaching better when they select reflective tools that match their
teaching style and professional aims. The participants used several teaching methods
starting with basic self-reflection while also holding peer discussions and sharing
informal feedback.

Varieties in Reflective Teaching Practices

Through this pattern educational professionals show they can change their reflective
methods to fit unique teaching situations and demands. The variety of reflection

methods proves that reflection stays current while adapting to solve different learning
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problems.

People used journaling as their preferred way to reflect. Students observed it as their
standard method to keep records of their teaching days and learn about problems
while viewing their success results. Class observations stay in my notebook for
analysis explains one teacher from our local degree college. My journal helps me find
what problems happen often so I can prepare better plans for next classes. Writing
helped her arrange her thoughts plus document her education career's growth.

The participants showed that spending time with others helps them reflect on
their work. The teacher in Karachi believes classroom discussions with colleagues
bring value to instruction because they catch things her students' lessons may miss.
Peers frequently help me understand subjects better than I did before. Educators could
connect to educational peers to access community information which let them
enhance their problem-solving ability.

Some participants discovered new ways to reflect by studying student work to
know how well they teach. As a college lecturer I study student assignments to
measure my teaching quality. Failures from many students let me know it's time to
update my teaching methods.”

Reflection as a Self-evaluation Tool

Participants used reflection for making good choices about their lessons. By
reviewing their teaching session’s participants found problems in their approach and
developed better ways to run their class which produced stronger results for students.
Through self-reflection one teacher showed us how she used the method to overcome
student disengagement in the classroom. The participant used data from her teaching
observations and used it to create student-led activities that successfully pulled
students in. By changing her approach to student-centered learning she transformed
her classroom dynamics for the better.

A university teacher explained how reflection changes his lesson preparation
process. In response to my observations I regularly update my teaching plans so all
students can learn successfully. By regularly making changes to his teaching methods
he created lessons that worked better for different types of students which improved
overall classroom inclusivity. All participants pointed out how they use reflection to

make teaching decisions repeatedly (Naeem, Ali, & Ahmed, 2022). After examining
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their teaching results they saw potential problems ahead so they made specific
enhancements. Our participants showed how reflecting on practice helps them grow
professionally and adapt better to changing situations.

Challenges in Implementing Reflection

The study participants mentioned that time and workplace policies made it hard to
find proper time to practice self-reflection. Teaching staff found their job split
between evaluating student work, creating lesson plans, and handling administrative
tasks which stopped them from focusing on student instruction. One participant
commented that they find it difficult to devote uninterrupted time to reflection
because of the combination of grading and lesson preparing. She usually does one
writing entry each week and finds that process rushed even though she tries. Her
findings demonstrate a struggle between teachers' desire for ongoing reflection and
their everyday work requirements.

Our study showed strong evidence that teachers faced support problems at
their jobs. According to our interviewee who works at a private university students
don't have access to specific programs that facilitate reflective teaching. No
educational system exists to support us in adopting reflection practices into our
teaching approach. Teaching staff often had to find their own way to practice
reflection because their institutions did not provide support that made things easier.
Participating teachers proved their strong commitment to reflection because it helped
them develop professionally.

Overcoming Barriers

Despite encountering obstacles participants created new ways to practice reflection.
The participants developed self-study systems that combined discussion teams with
daily journal entries and lesson planning analysis. At his university another lecturer
began keeping a weekend journal to avoid distractions when reflecting on his work.
Although it lacks total effectiveness it helps me do what I need. Another teacher at the
same school institution explained the essential need for working together. We created
a small team to share feedback and ideas with our peers outside regular class time. It
has proven to be invaluable for introspection.

Early-career educators prove their talent by finding creative ways to maintain

reflective habits despite system and individual barriers. By hosting workshops and
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forums about teaching students would benefit from improved reflection abilities.
Classroom Observations

Our classroom observations showed what early-career language teachers do when
they reflect on their teaching. Teaching professionals use reflection while instruction
progresses to make immediate changes that help students participate better and grasp
content better. Through group discussions Participant 4 learned that working together
with peers produces new problem-solving ideas. When teaching Participant 3
evaluates his performance by studying student feedback and personal reflections.
Participants 1 and 4 explained that excessive work responsibilities and limited time
blocked regular deep reflection moments. Participant 5 introduced new learning
methods by letting students reflect while chatting about class materials during casual
school discussions. Having casual discussions with colleagues alongside weekend
journaling (stated by Participants 2 and 5) lets reflecting support professional
development and improve instruction skills.

Conclusion

Our research shows that reflective teaching helps new teachers develop professionally
while making lessons more adaptable and improving how they run their classroom.
Reflective techniques helped teachers understand teaching better and felt more certain
in their duties. The use of separate reflective methods like writing in journals and
talking with peers helped teachers evaluate their practices before including user
feedback.

Despite these challenges organizations did not provide enough time or
resources for teachers to practice reflection. Every day participants showed
remarkable strength by finding new solutions while working well together to
overcome their difficulties. Our results show that institutions need thorough coaching
support to help their teams start using reflection methods. The necessary resources are
dedicated training time plus peer guidance plus teacher growth sessions.

Reflection training helped participants build better teaching skills and learn
more about themselves. Educators highlighted that engaging in reflection allowed
them to enhance their teaching methods and recognize their individual strengths and
areas for improvement. This process facilitated their development as educators.

Reflecting allowed them to gain insights into their strengths and weaknesses as
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educators. Upon reflection, they recognize that their examples in the classroom were
overly abstract. Hence, they incorporate more relatable examples, and there appears to
be a noticeable increase in student engagement. Among participants, journaling, peer
discussions, and self-assessment emerged as the predominant methods of self-
reflection and critical evaluation providing them a systematic approach to record and
reflect on their experiences. Engaging in peer discussions offered diverse viewpoints
on the challenges of teaching. Participants who frequently document their thoughts in
a journal identify trends in effective and ineffective approaches. Engaging in
discussions with peers following classes serve as primary method for reflection.
Occasionally, the peers identify problems that a teacher may overlook. Reflection
played a crucial role in shaping instructional choices by fostering flexibility and
attentiveness to the needs of students.

Participants indicate utilizing reflective insights to adjust lesson plans,
incorporating interactive activities as best reflective practices to cater to various
learning styles. Upon analyzing the reasons for student non-participation, more
interactive activities were implemented, resulting in enhanced engagement.
Contemplation enabled participants to modify my evaluations. Significant obstacles
included time limitations and insufficient institutional backing. Participants faced
challenges in finding time for reflection within their demanding teaching schedules.
The culture within institutions frequently showed a deficiency in resources or support
for engaging in reflective practices. Time presents a significant challenge and
participants aspire to engage in deeper reflection, yet they find it challenging to
journal even once a week. Institutional support for reflective practices is found to be
lacking hence structured workshops or reflective forums are essential.

In the face of challenges, participants devised innovative strategies, including
informal peer groups and weekend reflections. Educators discovered that working
together with peers and allocating specific time for reflection enabled them to
maintain their practices effectively. An informal group has been established to address
various challenges. Obtaining diverse viewpoints is exceptionally beneficial and
teachers document their thoughts on weekends to engage in reflection free from

interruptions.
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Discussion

Our research demonstrated that reflective teaching methods help new language
teachers at school learn how to handle today's classroom realities. When teachers
reflect on their lessons they adapt teaching methods to meet students' needs and
develop their professional identity stronger through effective leadership (Akram,
Khan, & Ahmad, 2022). The study data demonstrates how reflection leads to better
professional development and helps both individuals and teams learn continuously.

Reflection brings clear advantages yet the study shows present challenges
including maintenance of time limits and weak organizational support. Schools need
to build official programs that support teachers in making reflective teaching part of
their regular professional growth. Schools need to create ways for teachers to connect
socially while giving those tools for reflection and officially recognize the importance
of reflection work through technology integration (Ali, et al., 2023). Through
reflective teaching educators enhance their career growth which improves education
delivery across multiple classroom environments. Future researchers should test
proven programs for teaching reflection methods in schools and study how these
methods help students and educators over time.

Our results support findings from reflective teaching studies particularly
reflection-on-action work from 1983 and Farrell's reflective cycle of 2015. The
teaching practices in Pakistan align with global reflective studies but local funding
problems and resource scarcities impact how teachers implement them in the
curriculum (Dilshad, Shah, & Ahmad, 2023). Our findings show teaching institutions
need to create unique teacher training programs to teach reflection techniques for their
staff. Our study reveals that reflective techniques play an important role in the career
advancement of beginning English teachers in Pakistan. As challenges arise
participants use their creative strength to keep practicing reflection which proves
essential for teaching success (Haider, Ahmad & Ali, 2024). Good results depend on
school help to build reflection as a permanent part of Pakistan's school system.
Recommendations
The following were the recommendations of the study were made on the basis of
findings:
> The study highlights the importance of reflective practices in the professional
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development of teachers with diverse type of reflective practices, so it is
recommended that school teachers should implement different reflective practices in
their classroom to enhance their learning.
> The findings of the study revealed that professional development of language
teachers plays important role in their classroom practice, so it is recommended that
professional development session should be arranged to the language teacher’s skills.
> The results of the study showed that reflection as a self-evaluation tool of
language teachers plays significant role in enhancing their self-assessment to improve
their language skills in classroom, so it is recommended that teachers should be
motivated to focus on their self-evaluation which enhance their professional and
subject expertise.
> The outcomes of the study revealed that challenges in implementing reflection
and classroom observation are most important elements for language teachers to
implement different strategies about language teaching, so it is recommended that
school administrators and heads should focus on these issues and challenges while
teaching in the language classroom to effectively run the classroom.
References
Ahmad, N., Rashid, S., & Ali, Z. (2023). Investigating primary school teachers’
perceptions about professional development and its impact on student’s
achievement. Journal of Social Sciences Review, 3 (1), 809-823.

https://doi.org/10.54183/ssr.v3il.234

Akbari, R. (2007). Reflections on reflection: A critical appraisal of reflective practices
in L2 teacher education. System, 35(2), 192-207.
https://doi.org/10.1016/j.system.2006.12

Akram, M., Ahmad, N., & Sewani, R. (2024). Comparing Special Education Teachers’

Psychological Wellbeing Based on their Demographics. International Journal of
Social Science Archives, 7(3), 23-32.

Akram, M., Khan, A. Y., & Ahmad, N. (2022). Exploring Influence of Learning
Management System On Management Functions Of E-Leadership. Webology,
19(2), 9550-9575.

Akram, M., Sewani, R., & Ahmad, N. (2024). Policy Perspective of Special Education
Teachers Regarding Quality of Work Life. Journal of Policy Research. 10(2),

56


https://doi.org/10.54183/jssr.v3i1.234
https://doi.org/10.1016/j.system.2006.12

Liberal Journal of Language & Literature Review
Print ISSN: 3006-5887
Online ISSN: 3006-5895

658-665. DOI: https://doi.org/10.61506/02.00282
Ali, Z., Ullah, N., Ahmad, N., Yaqoob, N., & Saba, F. (2023). Teachers’ Perceptions of

Curriculum Change and the Need of Professional Development for Effective
Teaching Practices. Multicultural Education, 9(1), 83-90.

Ali, Z., Younis, S., Ahmad, N., Saba, F., & Ullah, N. (2023). Teachers’ Perspective of
Technology Integration Effects on Students Learning At University Level.
GRADIVA, 62(5), 29-38.

Dewey, J. (1933). How we think: A restatement of the relation of reflective thinking to
the educative process. D. C. Heath and Company

Dilshad, S. A., Shah, R., & Ahmad, N. (2023). Implementation of Single National
Curriculum at Primary Level: Problems And Practices In District Khushab.
Journal of Positive School Psychology, 7(4), 465-476.

Farrell, T. S. C. (2013). Reflective practice in ESL teacher development groups: From
practices to principles. Palgrave Macmillan.

Farrell, T. S. C. (2015). Reflective language teaching: From research to practice.
Bloomsbury.

Farrell, T. S. C. (2016). Reflecting on critical incidents in language education: 40
dilemmas for novice TESOL professionals. Bloomsbury Academic.

Farrell, T. S. C. (2018). Research on reflective practice in TESOL. TESOL Quarterly,
52(1), 102-112. https://doi.org/10.1002/tesq.374

Farrell, T. S. C., & Ives, J. (2015). Exploring teacher beliefs and classroom practices
through reflective practice: A case study. Language Teaching Research, 19(5),
594-610. https://doi.org/10.1177/1362168814541722

Haider, K., Ahmad, N., & Ali, Z. (2024). Problems and challenges faced by non-

Muslim students in achieving higher education at universities of Pakistan: An
evaluative study. Spry Contemporary Educational Practices, 3(1), 265-290.
https://doi.org/10.62681/sprypublishers.scep/3/1/15

Jabeen, M., Ali, Z., & Ahmad, N. (2023). Factor Effecting on Quality Teaching

Learning at Public Sector Schools in Karachi Pakistan. Journal of Educational
Research and Social Sciences Review (JERSSR), 3(1), 92-98.
Kolachi, I. A., Shah, S. G. M., Ahmed, 1., Ali, Z. & Ahmad, N. (2024). Factors

Affecting English Language Teachers’ Participation in Professional Development

57


https://doi.org/10.61506/02.00282
https://doi.org/10.1002/tesq.374
https://doi.org/10.1177/1362168814541722
https://doi.org/10.62681/sprypublishers.scep/3/1/15

Liberal Journal of Language & Literature Review
Print ISSN: 3006-5887
Online ISSN: 3006-5895

at Private Universities in Karachi, Pakistan. Journal of Policy Research. 10(2),

697-705. DOI: https://doi.org/10.61506/02.00287

Mann, S., & Walsh, S. (2017). Reflective practice in English language teaching:
Research-based principles and practices. Routledge.

Naeem, S., Ali, Z., & Ahmed, N. (2022). Evaluation of the Causes of Interest Decline
in the Subject of Chemistry amongst Secondary and Higher Secondary School
Students in Karachi Pakistan. International Journal of Social Science &
Entrepreneurship, 2(2), 175-184. https://doi.org/10.58661/ijsse.v212.48

Richards, J. C., & Lockhart, C. (1994). Reflective teaching in second language

classrooms. Cambridge University Press.

Schon, D. A. (1983). The reflective practitioner: How professionals think in action.
Basic Books.

Shah, S. G. M., Ali, Z., & Ahmad, N. (2024). Analytical study of Awareness of
Metacognitive Reading Strategies and Reading Comprehension among College
Students.  Voyage Journal of Educational Studies, 4(1), 34-46.
https://doi.org/10.58622/vjes.v4i1.120

58


https://doi.org/10.61506/02.00287
https://doi.org/10.58661/ijsse.v2i2.48
https://doi.org/10.58622/vjes.v4i1.120

	Introduction
	Research Objectives
	Research Questions
	Review of Literature 
	Reflective Teaching Practices 
	Reflective Teaching Practices in Language Teacher 
	Defining Reflective Teaching in Language Teacher E
	The Role of Reflective Teaching in Professional De
	Challenges in Implementing Reflective Teaching Pra
	Empirical Evidence on the Impact of Reflective Pra
	Theoretical Framework

	Research Methodology
	Findings and Discussions
	Impact of Reflective Teaching Practices
	Professional Development of Language Teachers
	Varieties in Reflective Teaching Practices
	Reflection as a Self-evaluation Tool
	Challenges in Implementing Reflection
	Overcoming Barriers
	Classroom Observations

	Conclusion 
	Discussion 
	References

